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INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF BLUE MOUNTAIN COLLEGE’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of Blue Mountain College (the School). The Auditor-General has
appointed me, Aaron Higham, using the staff and resources of BDO Invercargill, to carry out the
audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 18, that comprise the
statement of financial position as at 31 December 2024, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

 present fairly, in all material respects:

o its financial position as at 31 December 2024; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.

Our audit was completed on 26 May 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.
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The Board is responsible for such internal control as it determines is necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to fraud or
error.

In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting,
unless there is an intention to close or merge the School, or there is no realistic alternative but to
do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion.
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Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as
a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information obtained at the date of
our report is the List of Members of the Board, Statement of Responsibility, Statement of Variance,
Evaluation of the school’s students’ progress and achievement, Report on how the school has given
effect to Te Tiriti o Waitangi, Statement of compliance with employment policy, Kiwisport funding,
but does not include the financial statements and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Aaron Higham
BDO Invercargill
On behalf of the Auditor-General
Invercargill, New Zealand



 
 

Statement of Variance – Progress Against Targets 

Strategic Goal 1 
Engaging our community 

Actions 
What did we achieve? 

 Evidence 
Reasons for any differences 

(variances) between the target 
and the outcomes 

Planning for next year – where 
to next? 

 
Action 1 
 
Enhance the public celebration 
of success 

• Embed Facebook as a Y13 
delegation 

• Give student agency to the 
newsletter 

• Continue to liaise with local 
newspapers including BM 
Express 

• Continual celebrations of 
student achievement 
through Facebook and BM 
Express 

• Core group of students that 
help with the newsletter 
each fortnight 

 
 
Facebook as a Y13 delegation 
didn’t work – “Phones away for 
the Day” has impacted this 

• Livestreaming assemblies 
and awards ceremonies 

• Share FB editing with more 
people so that more can 
post (within reason) 

Action 2 
 
Actively promote two-way 
communication with our 
community 

• Engage with personnel from 
Hokonui Runanga to better 
understand out obligations 
under Te Tiriti o Waitangi as 
Board level 

• Make the current Board 
Online Community Survey 
and Whanau Hui annual 
methods for data gathering 
to provide longitudinal 
comparisons and track 
progress 

• Extend curriculum-based 
interfaces with local 
businesses as part of the 
local curriculum – wider 
West Otago / Southland 
areas 

• Maintain and potentially 
grow BMC exclusive 
scholarships and awards for 
graduands  

• This is still a work in 
progress 

• 2025 is a consultation year 
and so data gathering will 
be done then 

• More work is needed to 
extend our interfaces with 
curriculum and local 
businesses 

This is always going to be a 
struggle – there are more 
avenues to explore to increase 
community engagement 

• Continue to work with the 
local Runanga and 
kaumātua to increase ability 
and confidence 

• Continue to explore links 
between curriculum and 
local knowledge 



 
 

Action 3 
 
Actively contribute to the 
Pōumahaka Kahui Ako 

• Gain permission for a 
variation to Lead Principal 
arrangement with a view to 
establishing a co-
leadership model for 2024 
and beyond 

• Make optimum use of 100 
hours of RAPLD for 2024 to 
enhance the pedagogy of 
Writing across all settings 

• Refine systems to enhance 
Board understanding and 
involvement including 
presence in Leadership 
Group Meetings amid and 
end of year  

• We have permission for a 
Lead Principal variation 

 
• We used all of the RAPLD 

hours for Literacy focussed 
PLD 

 
 

 • Continue to participate in 
the Kāhui Ako as we have 
been 

 

 

Strategic Goal 2 
Empowering our students and staff 

Actions What did we achieve? Evidence 
Reasons for any differences 

(variances) between the target 
and the outcomes 

Planning for next year – where 
to next? 

Action 1 
To enhance and maintain strong 
NCEA results 

• Personalised learning 
pathway for each student in 
senior school 

• Prioritise PLD for NCEA 
Level One and Numeracy 
and Literacy Co-requisites 

• Judicious employment of 
Teacher Aides and SENCO 
including extra funding for 
Teacher Aides for Year 11 
and Year 12 

• Work with agencies to get as 
much support as possible, 
including students for whom 

Exceptional pass rates for NCEA 
Level 1 students – all students 
gained Literacy and Numeracy 
credits from co-requisites 
 
 

Getting support from agencies 
can be problematic given 
distance from main centres. 
 
ERO are constantly changing 
their methods which makes this 
difficult to achieve 

• Investigate the possibility of 
employing someone to 
provide extra literacy 
support in the senior school 
(0.2 FTTE) 

• Prioritise utilising the 
strengths of the Learning 
Support Co-ordinator 
(Kahui Ako) 

• Budget provision includes 
high-quality investment in 
SLT PLD 

• Continue with Middle 
school taskforce evaluation 



 
 

English is a second 
language 

• Prioritise SAC applications 
for NCEA assessments 

• Maximise Vocational 
opportunities through STAR, 
Gateway and Trades 
Academy 

• Middle school taskforce 
evaluation project at Year 9 
and 10 with support from 
ERO 

• Employ specialist subject 
teachers in Middle and 
Senior school wherever 
possible 

project at Year 9 and 10 with 
support from ERO 

• Continue to employ 
specialist subject teachers 
in Middle and Senior school 
wherever possible 

Action 2 
To enable students to make 
effective transitions to and from 
BMC 

• Orientation programme 
including onsite visits and 
parents/caregivers evening 

• Personal visits to main 
contributing schools 

• Targeted Form Time 
programme 

• Extensive leadership 
opportunities for Year 13 
students including camp 
and Fiordland tramp 

• PLP’s for all senior students 
• Networking in employment 

space 
• Maximum use of external 

resources 
• Practice interviews 
• Deliberate affirmation for 

wide-ranging pathways 
including celebrating 
successes in gaining 
apprenticeships and 
acknowledging Year 12 
students who are moving on 
to new pathways at 
Prizegiving 

• Orientation programme, 
form time and Peer Support 
are embedded and run well 

• Year 13 students are given 
multiple leadership 
opportunities 

• Success is celebrated 
regularly in the newsletter, 
at assemblies and other 
methods 

• Senior students are 
provided with pathway 
assistance 

 
 
 
 
 
 
 
 
 
 

 

 • Continue as we have been, 
possibly putting more work 
into transition through the 
Kāhui Ako 



 
 

Action 3 
To honour our obligations under 
te Tiriti o Waitangi and promote 
success for our Māori learners 
and those from other cultures 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Maintain impressive 
achievement results with 
NCEA for our Māori students 

• Embed Te Reo classes at 
Year 7 and 8 

• Employ person / people with 
specialist knowledge and 
passion in Te Reo to tutor 
students Year 9 to 13 

• Offer Te Ao Haka 
qualifications 

• Actively seek feedback from 
whanau (and where 
appropriate Pasifika 
families) regarding serving 
their specific needs 
(Whānau Hui) 

• Begin the year with Mihi 
Whakatau, embed karakia at 
Board, staffroom, assembly 
and classroom levels 

• Kapahaka – employ person / 
people with specialist 
knowledge and passion in 
Tikanga 

• Maximist participation in 
community opportunities – 
Polyfest, Mauri Ora Matariki, 
Māruawai Matariki 

• Board representation 
• Staff PLD provided 
• Continue to develop Tikanga 

Time 

• Te Reo classes are a 
permanent fixture 

• Karakia at Board meetins, 
staff meetings, Tikanga 
time, Assembly, some 
classes 

 

 Continue to drive this and 
explore the implementation of 
further development 

 

 



 
 

Strategic Goal 3 
Enhancing our learning 

Actions What did we achieve? Evidence 
Reasons for any differences 

(variances) between the target 
and the outcomes 

Planning for next year – where 
to next? 

Action 1 
To grow and maintain positive 
learning relationships 

• Compliment PB4L and class 
acknowledgement systems 
with new ideas identified by 
the students and staff 

• Robust induction 
programme – SCT and SLT 

• Staff wellness initiatives 
reviewed and refined 
including feedback loop 

• Regular Principal walk-
throughs to affirm staff in 
their work 

• Grow profile of staff 
successes and the way they 
are acknowledged 

• Budgeted Guidance 
Counsellor 

• Continue to grow Year 13’s 
as leaders including with the 
Peer Support Programme 

• Promotion of participation in 
Agri Kids, Teen Ag, William 
Pike Programme and Duke 
of Edinburgh 

PB4L still being ingrained in 
school culture. 
 
 

No SCT unfortunately Will be employing an SCT 
 
More emphasis put on staff 
wellbeing and staff culture 
 
Look to increase hours of 
guidance counsellor 

Action 2 
To enhance our physical 
teaching and learning spaces 

• Prioritise aesthetic 
refurbishment of the 
remainder of A Block when 
required roofing project is 
completed 

• Complete refurbishment of 
Workshop 

• Fit for purpose furniture 
maintained 

• Ongoing maintenance work 
including painting 

Updated areas as per the 5YA 
and 10YPP 

 Update areas as per the 5YA 
and 10YPP 



 
 

• Implement the continue to 
refine 5YA and 10YPP 

 



Analysis of Overall Senior School Achievement Across Equity Groups OVERALL 

 

• Our number of students gaining NCEA Level 1 and 2 was far higher than the national average or other schools in our equity group.  
• NCEA Level 3 was lower than national average and other schools in our equity group, as was the number of Year 13 students gaining University Entrance.  
• This is a common theme among our students, many of whom are in Level 3 for reasons other than University Entrance
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Analysis of Senior School Achievement Across Equity Group by GENDER 

 

• Across all year levels the achievement of females is higher males except for Level 2 where the males achievement was at 100%. 
• The achievement of girls across all year levels is at or above the national statistics and our relevant EQI Group. 
• The cohorts of these groups are small and so one student affects the data greatly which means that the Level 2 data may only be because of one more male 

student gaining Level 2 compared to the number of females. 
 



Analysis of Senior School Achievement Across Equity Group for Māori 

 

• Across all levels our Māori students achieved at a higher rate than their counterparts across the motu or in the EQI groups.  
• 100% of Level 2 and Level 3 Māori akonga passed compared to lower rates for the other two comparisons. 
• As before, the small numbers of Māori akonga mean that the line of our achievement does tend to fluctuate a lot, however, it does remain above the 

national averages. 



Analysis of Senior School Literacy and Numeracy Across Equity Group 

 

 

• All of our Level 2 and 3 students have passed Level 1 Numeracy, for our Level 1 students, there is 1 student that has not achieved Level 1 numeracy 
however, this student has severe development and learning difficulties and is ORS funded full time.  Of all students capable of passing we had all pass.  

• This is a similar situation for Literacy, the Level 1 student who did not gain Level 1 literacy is ORS funded for 25 hours and does not do NCEA, we had 100% 
Level 2 students achieve Level 1 Literacy and 1 student in Level 3 who did not have it.



 

ANALYSIS OF ACHIEVEMENT DATA FOR YEARS 7 & 8 

Year 7 READING RESULTS DEC 2024 
 

 

 

 

 

 

 

 

 

 

 

 

Reading Trends and Patterns 
• 75% of Year 7 students are working at or above expected levels for Reading 
• 3 students are just below expectation (1 sub-level gap) and 1 student is below 
• Of the 5 students working well below  

o All are boys 
o 1 is an ESOL learners who receives additional ESOL hours 

Achievement Well 
Below 

>2A 

Below 

3B – 3P 

At 

3A – 4P 

Above 

4A+ 

Male 2 1 5 7 

Female 0 0 3 2 

Māori 2 1 5 2 

Other 1 2 2 1 

Total Students 
(37) 

5 4 16 12 

75% of Year 7 students At or Above for Reading achievement 



 

Year 7 WRITING RESULTS DEC 2024 
 

 

 
 
 
 
 
 
 

 
 
 

Writing Trends and Patterns 
 

• 43% of our Year 7 students are currently working at or above expected level for Writing 
• 8 of the 11 students below expectation are boys 
• 9 of the below students have made good progress but needed to make accelerated progress to 

be ‘at’  
• 10 are well below  

o All are boys 
o 3 students are ESOL, 3 are Maori 
o 1 student received RTLit Support in Term 1 
o 3 students have notable absences (less than 70% attendance) 
o 3 students are ADHD and 1 additional student has suspected attention deficits 
o No additional TA hours were provided for these students in 2024 (support was 

requested) 
 

Achievement Well 
Below 

>2A 

Below 

3B – 3P 

At 

3A – 4P 

Above 

4A+ 

Male 4 3 4 0 

Female 0 3 5 2 

Māori 3 3 4 0 

Other 3 2 1 0 

Total Students 
(37) 

10 11 14 2 

43% of Year 7 students At or Above for Writing achievement 



 

Year 7 MATHEMATICS RESULTS DEC 2024 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Mathematics Trends and Patterns 

• 62% of Year 7 students are at or above expected achievement level for Maths 
• 10 students are below expectation (8 boys, 2 girls). 7 of these students are ‘just below’ ie. 1 

sub-level from being ‘at’ expected level. This would increase the achievement level to 81%. 
• 4 students are well below expectation (1 girl, 3 boys) – one of these students has a Specific 

Learning Difficulty in Maths (Dyscalculia) 

Achievement Well 
Below 

>2A 

Below 

3B – 3P 

At 

3A – 4P 

Above 

4A+ 

Male 1 2 6 2 

Female 0 2 6 2 

Māori 3 2 4 1 

Other 0 4 2 0 

Total Students 
(37) 

4 10 18 5 

62% of Year 7 students At or Above for Maths achievement 



 

Year 8 READING RESULTS DEC 2024 

 
 
 
 
 
 
 
 
 

 
 
Reading Trends and Patterns 

• 58% of Year 8 students are at or above expected level for Reading mid-year   
• 10 students are below expectation (7 boys, 3 girls) – 3 of these students are ‘just’ below ie. 

one-sub level from achieving at level 
• Of the 5 students reading well below expected level: 

o 3 are boys, 2 are girls  
o 1 is receiving In Class Support funding (4 hours per week TA support – this support was 

not consistent each week) 
o 2 students had are poor attendance (less than 70% attendance) 

 

 
  

 

Achievement Well 
Below 

>3B 

Below 

3P – 3A 

At 

4B – 4A 

Above 

5B+ 

Male 2 4 4 1 

Female 1 1 7 2 

Māori 2 4 0 0 

Other 0 1 6 1 

Total Students 
(36) 

5 10 17 4 

58% of Year 8 students At or Above for Reading achievement 



 

Year 8 WRITING RESULTS DEC 2024 
 

 

 
 
 
 
 
 
 

 
 

Writing Trends and Patterns 
 

• 33% of Year 8 students are at or above expected level mid-year 
• 10 students are below expectation (5 boys, 5 girls), 5 are one sub-level away from achieving at 

level  
• Of the 14 students working well below expected level in Writing: 

o 10 are from one classroom 
o 2 ESOL, 5 Māori students 
o 1 receives In Class Support Funding 
o 1 received transition funding to support a positive integration into BMC 
o 4 with Dyslexic Tendencies 

 
 
 

Achievement Well 
Below 

>3B 

Below 

3P – 3A 

At 

4B – 4A 

Above 

5B+ 

Male 4 5 2 0 

Female 3 3 5 0 

Māori 5 1 0 0 

Other 2 1 4 1 

Total Students 
(36) 

14 10 11 1 

33% of Year 8 students At or Above for Writing achievement 



 

Year 8 MATHEMATICS RESULTS for 2024 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

MATHEMATICS Trends and Patterns 

 
• 50% of Year 8 students are achieving at or above expected level in Maths mid-year 
• 13 students are below expectation (6 boys, 7 girls), 3 ESOL, 2 Māori students 

o 9 of these students are ‘just’ below and need to make one sub-level jump to be ‘at’ 
expected level. This would bring achievement to 75%.  

• 5 students are well below expectations 
o 1 student is receiving In Class Support Funding 
o 2 have very low attendance (less than 70% attendance) 

 

Achievement Well 
Below 

>3B 

Below 

3P – 3A 

At 

4B – 4A 

Above 

5B+ 

Male 1 4 5 11 

Female 1 4 6 0 

Māori  3 2 1 0 

Other 0 3 4 1 

Total Students 
(36) 

5 13 16 2 

50% of Year 8 students At or Above for Maths achievement 



 

Analysis of Middle School Achievement 

Year 9 Mathematics 

Learning Outcome Assessed 

No. working 
above 
appropriate 
level 

No. working at 
appropriate 
level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level 

 Number (AP)  4G (2MG) 2B 
7B(2MB) 
2G 

1B 1G   

 Measurement (AP) 3G (1MG) 2B 
 4G (1MG) 5B 
(2MB) 1G 2B   

 Statistics (AP) 4G (1MG) 1B 
2G (1MG) 
6B (1MB) 

 3B(1MB) 
1G 

  

 Number (SVR) 
4G 
3B 

4G 
2B (1MB) 

 0G 
3B (1MB) 

0G 
0B 

 Measurement (SVR) 1G 
3B 

3G 
3B (1MB) 

1G 
1B 

1G 
1MB 

Statistics (SVR) 
4G 
4B (1MB) 

5G 
3B (1MB) 

 0G 
1B 

0G 
0B 

 Results from: Grading as follows: Above >= 5P; At = 5B,4A; Below = 4P,4B; Well below = 3 

Overall girls perform slightly better than boys. Overall Māori students performed at the expected level 
(5B or 4A), with one Māori boy performing above the expected level in Statistics. 

There are no concerns or issues 

In 2024 the Mathematics department decided not to let Year 9 students attempt the Numeracy CAA. 
This was because teacher experience in 2023 was that there was no perceived benefit to students doing 
this in their Year 9 year, and the gap between those that passed and those that didn’t became much 
wider both in terms of academic and social. In 2025 we propose a readiness test for students before 
they attempt to do the Numeracy test. 

 



 

Year 10 Mathematics 

Learning Outcome Assessed 

No. working 
above 
appropriate 
level 

No. working 
at 
appropriate 
level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level 

 Number  
12G (1MG) 
9B 

 4G 
7B 

    

 Measurement 
11G (1MG) 
5B 

2G 
3B 

0G 
5B 

 3G 
1B 

 Trigonometry 
 10G(1MG) 
8B 

 0G 
0B 

0G 
2B  

5G 
3B 

 Statistics 
13G(1MG) 
9B 

1G 
1B 

1G 
2B 

1G 
1B 

 Geometry 14G (1MG) 
12B 

1G 
1B 

0G 
1B 

1G 
0B 

 Results from: Grading as follows: Above >=5A; At = 5P; Below = 5B; Well below = 4 

Overall students performed quite well, with a large percentage performing above the expected level. 
Girls performed much better than boys. This was particularly evident in 10SW. It came down to 
student’s attitude towards their work.  

One particular concern is the under achievement of boys. 



 

Year 9 Science 

Learning Outcome Assessed  
No. working 
above advanced 
level 

No. working at 
proficient level 

No. working at 
basic level 

No. working  below 
appropriate level  

9He –  17 students incl 9B (2MB) and 8G (2MG) 

Microbes   2B 
7G 
(2MG) 

6B 
(2MB) 

1G  1G  

Nature of Atoms 3B 
(1MB) 

4G 
(2MG) 

2B 4G 2B  2B (1MB)  

3rd Rock from the Sun 2B 
3G 
(1MG) 

 
4G (1 
MG) 

3B 2G 3B (2MB)  

Electricity and Magnetism  3G 2B 
2G 
(1MG) 

2B 
(1MB) 

1G 4B (1MB) 2G 

9SH – 17Students incl 9B (2MB) and 7G (2MG) 

Microbes  1G 1B 
4G 
(2MG) 

2B 
(1MB) 

1G 7B (1MB) 1G 

Nature of Atoms 2B 
3G 
(1MG) 

 
3G 
(1MG) 

7B 1G   

3rd Rock from the Sun 2B 3G 
(1MG) 

 2G 
(1MG) 

5B 2G 3B(2MB)  

Electricity and Magnetism 2B 
4G 
(2MG) 

 2G 
6B 
(2MB) 

1G 1B  

 

9He: Boys are achieving at a slightly lower level than the girls (based on BPA levels). Most of the class were 
engaged and made the most of their learning opportunities. The girls achieve better grades than the boys if the 
assessment is ‘project based’ where more self-management is needed, and students may need to find their own 
direction for research.  

The 2MG consistently achieved at the top end of the class. 1MB had high absence rates and made little effort to 
catch up on work. When in class he showed a good level of understanding but the gaps in his knowledge due to 
absences meant he did not pass formal tests. 

Quite a few members of this class took up the opportunity to work on a Science Badge during the year which was 
pleasing to see. 

Engaging the boys in this age group so they do more than the bare minimum. Perhaps more ‘competition’ based 
activities?? 

9SH- Girls generally did a little better than the boys due to their determination to do their best. The boys really 
fell off in term 4. ESOL is affecting the grades of the boys (3) at the basic level, their overall ability is perhaps 
better than what they can express, some will be working towards achieving at a proficient level or better as their 
language skills improve. Absences of students working below the level are affecting their learning. 

How to keep up the momentum term 4? Some of the boys really slackened their effort. Greater regular revision 
and mini tests.



 

Year 10 Science  

Learning Outcome Assessed  
No. working 
above 
advanced level 

No. working at 
proficient level 

No. working at 
basic level 

No. working 
below 
appropriate 
level  

10Fa –  15 Students incl 7B (2MB) and 8G (1MG) 

Genetics and Reproduction 
2B 
(1MB)  2B 3G 

2B 
(1MB) 

2G 
(1MG) 1B 4G 

Geology 
2B 
(1MB) 

1G 2B 
1G 
(1MG) 
 

3B 5G  2G 

Force and Motion 
6B 
(2MB) 

3G 1B 
2G 
(1MG) 

 2G  1G 

Properties of Matter 3B 
(1MB) 

2G 2B 
(1MB) 

4G 
(1MG) 

2B 1G  2G 

10Sw –  14 Students incl 7B (2MB) and 7G (0MG) 

Genetics and Reproduction 1B 2G  3G 1B  
4B  
1B abs 

2G abs 

Geology  2G  1G 
2B 
(1MB) 4G 

3B 
(1MB)  

Force and Motion  2G  4G 1B  
5B 
(2MB) 
1B abs 

1G abs 

Properties of Matter  5G  1G 1B 1G 
5B 
(2MB) 
1B abs 

 

10Fa:. One female student completed no assessments throughout the year despite repeated attempts and the 
school counsellor being involved. This skews the results. Overall, the boys and girls were very similar in 
performance. Māori students did as well as any other group. 

The year started well then students slackened, especially in term four when there are so many disruptions to the 
classroom programme. This makes continuity very difficult indeed. 

10Sw: This class was almost ‘bi-polar’. The girls were all high achievers, able to work independently and 
performed well in assessments. The boys were very slow to complete work, many of them needed TA help (we 
did not have a regular TA in class), a lot of my time in class was spent reading through resources and questions 
for these boys and even acting as a reader/writer. The boys were not independent learners and did not prepare 
for assessments in their own time. 2 Boys did not pass any assessments throughout the year – one has SAC 
conditions, the other very poor attendance. One girl had very low attendance due to anxiety issues, but she did 
engage with some online/at home learning and achieved success in these topics. 

How to keep the boys engaged, especially if they do not see the value in science as a subject or see it as relevant 
to their future pathway. How to get students with very poor attendance to either improve their attendance or 
engage with online learning?? I am concerned about how this large group of boys is going to cope with the new 
NCEA L1 standards.



 

Year 9 English 

Learning Outcome Assessed  

No. working 
above 
appropriate 
level 

No. working at 
appropriate level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level  

BOY Listening  
4B 1EB 3MB 
3MG 16G 

5B 2EB   

BOY Writing 5G 2B 1MG 
1EB 2B  
10G 1MG 

2MB 2B 
1MG 

4B 1EB 

EOY Writing 
1EB 
5G 2B 1MG 

2B  
10G 2MG 

3B 2MB 
 

 3B 1EB 

BOY Reading 5G 2B 1MG 
 

1EB 2B  
10G 1MG 

2MB 2B 
1MG 
 

4B 1EB 
 

EOY Reading 
5G 2B 1MG 
1EB 

2B  
10G 2MG 

3B 2MB 
 

3B 1EB 
 

Speech  1EB  
6G 1MG 2B 

3B 10G 2MG 3B 2B 

Written Text Essay 
5G 2B 1MG 
1EB 
 

1EB 2B  
10G 2MG 
2MB 

2B 2MB 
 

 

Visual Text Essay 
5G 2B 1MG 
1EB 
 

1EB 2B  
10G 2MG 
2MB 

3B 1MB 1EG 

Reading 
Reading results were relatively stagnant from beginning to end of year with a few student increasing by 1 step. 
However, a majority of the year were seen to be working at the expected level.   
 
Writing 
Writing Levels were consistent with reading ability across the board. Our Maori girls performed better than the 
boys, and the girls again were overall stronger than the boys however the difference was not extreme. There was 
some good progress across the year, with some students moving up a level and improvements across their two 
essays during the year. This bodes well for their first round of testing in 2025 which will be used to determine how 
ready they are for the CAA’s.  
 
Speaking:  
Speeches had some very pleasing results, with a majority of the class achieving at or above the expected level. 
Roughly 50% of the class scored above the expected level, a majority of these being girls.  This assessment saw 
some of the best results for our Māori students scoring at the expected level and above.  
  
Listening:  
We had some good listeners this year with all but 2 male students scoring at the expected level.  Listening is 
another point of strength for our Māori cohort who again scored higher here than in reading and writing. 
Concerns with Student Achievement 
Some of the boys sit below the expected level and will require support in the coming years, this includes 2 of the 
Māori students as well as three other students who have regular TA help. Several students have been identified 
for SAC already and this will hopefully help prepare them for using readers and writers as they move into Year 10 
and beyond. We noticed it improved several grades. Sarah Davies is also taking small groups for literacy support 
who have been identified from this year’s data. Her sessions are aiming to prepare them so that they can sit the 
CAA’s and pass.  
Improvements or New Directions 
There are some girls and a couple of boys in the year who excel and sit well about the expected level and who 
will require some extension moving forward. We plan to introduce a scholarship group for these students for 
2027. 



 

Year 10 English 
 

Learning Outcome Assessed  

No. working 
above 
appropriate 
level 

No. working at 
appropriate level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level  

BOY Listening 
 
4G 

9B  
5G 2MB 2EG 
 2MG 1MB 

1MB 1EB 
4B  
3G 

 

BOY Writing 6G  
5G 2EG 
 2MG 1MB 
2B 

6B 1EB 
5G 

1MB  
3B 
2G  

BOY Reading 6G 1MG 5B 2EG 
 2MG 1MB 

4B 1EB 3G 1MB 
3B  

Close Viewing Essay 6G 1MG 1 MB 
5G 2EG 
 2MG 1MB 
5B 

6B 1EB 
4G 
 

1MB  
4B  
 

Written Text Essay 6G 1MG 1MB 
10G 2EG 
 2MG 1MB 
5B 

1MB  
8B  
3G 

2B 

EOY Examination 7G 1MG 8B  
1MB  
8B  
3G 

 
 

Reading 
Reading results were relatively stagnant from beginning to end of year with a few stunted either increasing or 
decreasing by 1 step. However, a majority of the class were seen to be working at the expected level. There are 
some girls in the class who excel and sit well about the expected level who will require some extension moving 
forward. Most boys sit below the expected level and will require support in the coming years, this includes the 2 
Māori students. The male students (except 1) struggled/were reluctant to engage in extended periods of reading 
or reading for enjoyment throughout the year but did engage when read to.  

Writing:  

Again, the girls sit above the boys in writing with a majority at the expected level or well above. All boys except 1 
in the class sit well below the expected level for writing and will require support moving forward. Results show 
increased grades attached to in class summative assessments such as visual text essay compared to e-asttle 
writing tests. This is because students have help and scaffolding for in class summative assessments compared 
to exam style assessment such has e-asttle. All but 2 male students struggle to write for extended periods of time 
and to formulate sentences or idea without being prompted or following heavily scaffolded templates. 

Speaking:  
Speeches had some very pleasing results, with much of the class achieving at or above the expected level. 
Roughly 50% of the class scored above the expected level, a majority of these being girls. The 3 outliers were 
boys who scored either 3B or did not complete the task. This assessment saw some of the best results for our 
Māori students scoring at the expected level. 
 
Listening:  
We had some good listeners this year and 4 female students show exceptional listening skills will grades well 
above the expected level, these females are relatively exceptional across the board. Listening is another point 
of strength for our Māori cohort who again scored higher here than in reading and writing. 
 
Concerns 
Assessment shows that our female cohort sits higher than our male cohort across the board. A majority of the 
boys sat well below the expected level and did not tend to show improvement in their e-asttle beginning. 



 

 
Improvements or New Directions 
We have started prepping a group of students for scholarship exams in 2026. We also added in some 
classics last year as part of their English curriculum to further stretch our more able group. Erin Vernon, 
who was our student teacher last year, took a small group of the girls to study classics whilst the boys 
had more one on one time. We did this to extend the girls but to also give the boys more literacy support. 
Sarah Davies is also taking small groups for literacy support who have been identified from this year’s 
data. Her sessions are aiming to prepare them so that they can sit the CAA’s and pass.  



 

Year 9 Health and Physical Education 
 

Learning 
Outcome 

Assessed    
9HE / 

No. working 
above 

appropriate 
level   

E 

No. working 
at 

appropriate 
level  
A-M  

No. working 
below 

appropriate 
level   

No. working 
well below 

appropriate 
level    

Long Jump 
Practical   2B (1M)  4B   

8G (2M)    2B (1M)  
1 BROKEN LEG  

Minor Games   3B   
4G  

6B (2M)  
3G (2M)      

Volleyball 
skills   

5B (2M)  
6G (2M)  

2B  
1G     1B  

1G  
Volleyball 
Participation  

4b (2m)  
7G (2M)  

4B  
1G      

Badminton 
Skill   

6B (1M)  
8G (2M)  1B (1M)      

Badminton 
Game   

2B  
2G  

5B (2M)  
6G (2M)    1B  

Badminton 
Participation   

3B (1M)  
7G (1M)  

5B (1M)  
2G (1M)      

Softball - 
Skills   

4B (1M)  
1G  

4B (1M)  
7G (2M)     

1B  
Softball - 
Team   

5B (2M)  
6G   

3B   
3G (2M)      

 

Learning 
Outcome 

Assessed    
9 SH 

No. working 
above 

appropriate 
level   

E 

No. working 
at 

appropriate 
level  
A-M  

No. working 
below 

appropriate 
level   

No. working 
well below 

appropriate 
level    

Long Jump 
Practical     7B (2M)  

6G (2M)    2B  
  

Minor Games   5B   
6G (2M)  

4B (2M)  
1G      

Volleyball 
skills   

5B (1M)  
1G (1M)  

5B (1M)  
5G (1M)      

Volleyball 
Participation  

1G (1M)  
3B  

5G (1M)  
7B (2M)      

Badminton 
Skill   

6B (2m)  
5G (2M)  3B (1M)    1B  

Badminton 
Game   

3B  
1G (1M)  

5B (2M)  
5G (1M)      

Badminton 
Participation   

6B   
4G (2M)  

4B (2M)  
1G      

Softball - 
Skills   2B  7B (2M)  

5G (2M)    1B  

Softball - 
Team   

6B (1M)  
3G (2M)  

2B (1M)  
2G    1  

1B  
 

 



 

The data reveals no significant distinctions between Māori and European students, both achieved at the 
appropriate level or above grades across the areas covered.   

1 student in 9HE had consistent low attendance which resulted in not achieving in 4 of the topics. 1 student in 
9SH regularly removed themselves from group activities, this limited their ability to learn practical skills which 
impacted them during assessments.   

The biggest issue was the size of the class, relative to the size of the gym. Having 34 students playing 
badminton or volleyball meant rotation was inevitable. All students had the opportunity to participate in all 
activities, but less time on court means less learning. Having said that the students were amazing. They 
showed tolerance and patience; they were very encouraging of others and would coach or score whilst waiting 
to play. This size group did work to our advantage when playing softball.   

I would suggest that timetabling allows for two separate classes. At the end of the year there is a have a go week 
and Ki o rahi is very popular. We will add this to the Year 9 programme to encourage them to participate as it 
was a real hit with Year 10’s this year. 



 

Year 10 Health and Physical Education 
 

Learning 
Outcome 

Assessed    
Year 10 

No. working 
above 

appropriate 
level   

E 

No. working 
at 

appropriate 
level  
A-M  

No. working 
below 

appropriate 
level   

No. working 
well below 

appropriate 
level    

Athletics 5*  8G (1M) 
 4G 1G 

Athletics 
Participation  12g (1M) 

11B (2M)  1G 

Tchoukball 
Skills 

2G (1M) 
2B (1M) 

8G 
10B (3M) 
 

2G 
1B  

Tchoukball 
Social 
Responsibility 

1G (1M) 
2B (1M) 

1OG 
11B (3M) 1G  

Tchoukball 
Team 

2G (1M) 
2B (1M) 

9G 
11B (3M) 
 

1G  

Fitness 2B (1M) 10G (1M) 
11B (3M) 

4G 
1B  

The Body 1G 13G (1M) 
8B (3M) 

2G 
6B (1M)  

 

The majority of the class are sitting at the level. With in this level there is a vast range for example some are a 
very low achieved while some are bordering excellence. Fitness testing and the Athletics’ 5* because it is a set 
standard there are always students who do not achieve in that  

I do not have any concerns with the student achievement. The students who did not achieve in certain units 
were a student who did not participate actively in class and just stood there, the others were those who just did 
not have the skill or fitness level for the standardised tests 

After going to camp with the Year 10’s we have noticed a lack of fitness in some students. I would like to add in 
a bit more camp prep prior to camp. This may just be some day walks or fitness to try and get everyone to a 
level where we can all go on the same tramp.  

I will also add in a more sports ed focus and get the students to work together. This will consolidate what they 
have learnt in the previous years, and we will also have a unit that relooks at ki o rahi so that the students can 
participate in the end of year tournaments that happen around the area as this was great to increase 
engagement in this area. 



 

Year 9 Social Sciences 

Learning Outcome Assessed   
  
  

No. working 
above 
appropriate 
level  

No. working at 
appropriate 
level  

No. working 
below 
appropriate 
level  

No. working 
well below 
appropriate 
level   

The Killing Fields  
Newspaper Article 

5 
4G(1M) 
1B 

7 
2G(1M) 
5B(1P,M,S) 

2 
2B(1M)  

The Killing Fields 
Group Poster 

    

Human Rights 
Research PPT 

10 
7G(2M) 
2B(1N,S) 

5 
5B(2M)(1P) 

1 
1B  

NZ Wars –  
Model or Minecraft 

10 
4G (2M) 
6B(2P)(1N,S) 

5 
2B(2M) 
3G 

1B  

Democracy –  
Speech  

14 
6G(1M) 
8B(1M,F,S,N) 

 1B(M)  

Democracy –  
Test  

6 
4G(1M) 
2B(1S) 

7 
3G(1M) 
4B(1M,P,N) 

2B(1M)  

This year 9 class was very capable, especially the girls. The class worked better on collaborative assignments 
which allowed students to focus on individual strengths. Time management was initially an issue for all students, 
we worked on planning and including deadlines within our planning documents.  

I was pleased with the number of students that got up on stage as part of the democracy unit. I know that many 
were nervous but with the support of others, all but 1 student gained an excellence grade.  

3 boys have English as a second language. All of these worked hard to learn the topic specific vocabulary and 
achieved great results throughout the year. 

Learning Outcome Assessed  

No. working 
above 
appropriate 
level 

No. working at 
appropriate 
level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level  

The Killing Fields 
Group Poster 

 
6B       6G 
2MB    1MG 
1SAB  1AG         

  

The Killing Fields 
Newspaper Article 

1SAB  2G 
5B      3G  
2MB   1MG 
           1AG 

        1G  

Human Rights 
Research PPT 

1G 
2B       4G 
2MB    1MG  
1SAB   1AG 

3B          

NZ Democracy 
Speech 

 

5B       5G 
2MB    1MG 
1SAB  1AG  
           1SAG   

  

NZ Democracy  
Test 

1B      3G    
          1MG               

3B        3G 
1MB    1AG  
1SAB  1SAG 

1B 
1MB  

Geo Skills 
1B       2G 
1MB    1AG 
1SAB 

2B       3G 
            1MG 
            1SAG 

2B 
1MB 

 

The NZ Wars 
Māori pa (Model or Minecraft) 

3B       6G 
2MB    1MG 
1SAB   1AG      
1SAG 

2B   



 

All students did better in the more planned assessments where we planned the work as a class, the Killing Fields 
essay, than in the more independent assessments like the Human Rights research project.  Students enjoyed the 
freedom of choosing their own topic but then missed the safety net of a plan to work to.  They did have a bullet 
point list of what to include but they had to decide what information went with each bullet point.  The Māori pā 
building assessment was popular as always and students did have to explain their defences and the reasoning 
behind their decisions.  They can do this a small group or individually.   

There was a good mix of both boys and girls achieving above the standard, but it was mostly a few boys that fell 
below the appropriate level.  It wasn’t always the same students who were above the level, they all had different 
strengths.  The one Māori girl did get identified as needing a reader/writer and this helped immensely with both 
her confidence and achievement level – gaining an Excellence in the NZ Democracy Test.  Of the two Māori boys, 
one did very well throughout the year whilst the other was more inconsistent.   



 

Year 10 Social Sciences 

Learning Outcome Assessed  

No. working 
above 
appropriate 
level 

No. working at 
appropriate 
level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level  

Hitler and the Nazis 
Essay 

7 
5G(1M) 
2B(1M) 

6 
5B(1M) 
1G 

2 
2G  

19th Century Migration 
Essay 

4 
4G(1M) 

6 
3B(1M) 

5 IE 
4B(1M)  
1G 

 

19th Century Migration 
Video 

10 
6G(1M) 
4B(1M) 

3 
3B(1M) 

2G  

NCEA Research** 
4 credits @Level 6 

4 
4G(1M) 

10 
4G 
6B(2M) 

1IE 
1G  

History Skills EOY Exam 
10 
6G(1M) 
4B 

4 
3B(2M) 
1G 

2IE 
2G 

 

Geography Skills EOY Exam 
6 
4G(1M) 
4B 

6 
3B(1M) 
3G 

4IE 
2B(1M) 
2G 

 

Content EOY Exam 
2 
2B 

11 
5B(2M) 
7G(1M) 

3 
3G  

This was an interesting group to teach with a very wide range of ability in a single class. Some of the students had 
the ability to work independently and others required consistent stepping stones to guide them. Regardless of 
this many still found time management a real struggle and failed to finish assignments or rushed them to meet 
deadlines. As is usually the case the students gained better grades when working collaboratively on an 
assignment (migration video).  

Students always gain good grades in the Hitler and the Nazis Topic. The content seems to engage both boys and 
girls and the essay plan gives the students significant structure to build on and develop a good essay. We initially 
work on this as a class and then the students write independently. 

I am happy with the NCEA research grades with 4 students gaining credits at level 1. This is down on last years 
results, but I think it is a fair reflection of the ability of the students. The research they carried out on a very wide 
variety of topics was excellent, but some struggled with transferring this knowledge in to a well crafted project. 
We have decided next year to use the topic of Hitler and the Nazis as the research assignment for all year 10s. It 
will be interesting to see if this improves results and how the year 10’s cope writing their assignment at the 
beginning of the year.  

The girls generally outperformed the boys across the year.  

Many of the students had reader writer help with assignments and this definitely helped many of them to gain 
good grades.  

Concerns 

As discussed above we are going to restrict the scope of next years research assignment to a single topic and 
deliver this earlier in the year.  

The high number of students working below in the EOY exams was in-part down to the time restriction placed on 
them and the students having to adjust to working under pressure in an exam situation. The majority had the 



 

knowledge but found the situation very stressful and got facts and data mixed up. I am sure that this is something 
they will be taught to cope with and given strategies for and they move into year 11.  

Both classes really struggle with the 19th Century Migration essay. This topic had a large amount of background 
research and data. This was completed as a class and students were given a planning document which again 
was completed as a class. The essays covered most of the events of the period but did not include the significant 
data, numbers, places, dates etc. Looking forward I need to ensure that I cover how to write a detailed recount 
that includes all the relevant information and then uses this information to form an opinion. I will also ensure that 
students receive a plan that scaffolds this process to enable them to fit their knowledge to it. 

Learning Outcome Assessed  

No. working 
above 
appropriate 
level 

No. working at 
appropriate 
level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level  

Hitler and the Nazis 
Essay 

6 
6G(1P) 

7 
6b(1M)(1ME) 
1G (1P) 

1B  

19th Century Migration*** 
Essay 

3 
3G 

4 
1B(ME) 
3G(2P) 

6 
5B(1M) 
1G 

 

19th Century Migration 
Video 

6 
6G(2P) 

7 
7B(1M)(1ME) 

1G  

NCEA Research  
4 credits – Level 6 

3G 
8 
6B(1M)(1ME) 
2G(1P) 

3 
2G(1P) 
1B 

 

History Skills EOY Exam** 
8 
7G(2P) 
1B 

6 
6B(1ME)(1M) 1B  

Geography Skills EOY Exam** 1G 
10 
4B(1ME) 
6G(2P) 

4 
4B(1M) 

 

Content EOY Exam** 
3 
3G 

8 
4B(1ME)(1M) 
4G(2P) 

4 
4B 

 

Similar to the other year ten class the students achieved higher grades when working collaboratively. The unit on 
Hitler and the Nazis also saw high levels of student engagement.  

The class has a very able cohort of girls who are actively engaged in lessons and work collectively to push each 
other along. The 2 students from the Philippines and 1 from the Middle East found some aspects of the content 
difficult, especially some of the language, but overall, I’m really happy with the results they achieved. 

Māori achievement is from a single student. Their results are relatively to level of engagement in class which very 
much depended on the topic and their attitude that day.  

2 boys with consistently low attendance impact the data. For one student truancy services and the school 
worked to ensure that the students attendance improved. His period of regular attendance was during the topic 
on European migration giving him enough knowledge to gain a merit in the class test, but he lacked the breath 
and detail required to pass the assignment. The other student has severe medical issues which make consistent 
attendance at school impossible. Though he made an effort when in class and tried his best to complete work, 
both he and his parents have other priorities which is most understandable.  

Concerns 

Both classes really struggle with the 19th Century Migration essay. This topic had a large amount of background 
research and data. This was completed as a class and students were given a planning document which again 
was completed as a class. The essays covered most of the events of the period but did not include the significant 
data, numbers, places, dates etc. 



 

Year 9 Arts 

18 Students – 8 (2M) Boys, 10(2M) Girls 

Learning Outcome Assessed  

No. working 
above 
appropriate 
level 

No. working at 
appropriate 
level 

No. working 
below 
appropriate 
level 

No. working well 
below 
appropriate 
level  

 B G B G B G B G 
Photography 1 6(1M) 7(2M) 2     
Music 2 1 6(2M) 9(2M)     
Shield 1 8(1M) 7(2M) 2     
Skills and Technique 2 6 6(2M) 4(2M)     

 

17 students – 10(2M) Boys, 7(2M) Girls 

Learning Outcome Assessed  

No. working 
above 
appropriate 
level 

No. working at 
appropriate 
level 

No. working 
below 
appropriate 
level 

No. working well 
below 
appropriate 
level  

 B G B G B G B G 
Photography 1 2(2M) 9(2M) 5     
Music 1 1(1M) 9(2M) 6(1M)     
Shield 1 2(2M) 9(2M) 5     
Skills and Technique 4  6(2M) 7(2M)     

 
Some very talented artists in this cohort but a lot don’t realise it and don’t rate their ability. This changed by the 
end of the year as successful tasks and good art pieced – meant better self-esteem. 
Seating plans and routines were important to maintain a workable space and session for many and for less 
confident students to also feel safe. 
As this was my second year I have consolidated a Year 9 program for next year. 

Year 10 Arts 

Learning Outcome Assessed  
No. working 
above 
appropriate level 

No. working at 
appropriate level 

No. working 
below 
appropriate 
level 

No. working 
well below 
appropriate 
level  

 B G B G B G B G 
Sketching  7 1 4(1M)     
Painting  4 1 7(1M)     
PopArt  4 1 7(1M)     
Printmaking  4 1 8(1M)  1   
Clay  2 1 12(1M)  1   

 

One Maori/Samoan male very talented in all aspects of his art making. He challenges himself to not take the 
easy path. Learnt lots of self-worth. 
 
A small group – but they learnt a lot of skills and new techniques to learn for the future.  
 
As this was my second year I have consolidated a Year 10 program for next year 



Statement of Compliance with Employment Policy 
Reporting on the principles of being a Good Employer 
How have you met your obligations to 
provide good and safe working 
conditions? 

We have a dedicated Health and Safety officer. We 
have an active PPTA and NZEI group who are 
proactive at maintaining conditions outlined in the 
collective agreements. We have a dedicated block 
in staff meetings for Health and Safety to make 
people aware of hazards, near misses – all of which 
are regularly added to our Health and Safety 
Register. 

What is in your equal employment 
opportunities programme?  
How have you been fulfilling this 
programme? 

Follow our Board EEO policy which is regularly 
reviewed as part of the review cycle. 

How do you practise impartial selection 
of suitably qualified persons for 
appointment? 
  

By following the Board EEO policy, conscientious 
referee checks, varying the makeup on interview 
panels. The Board are directly involved for 
appointments at HoD level and above. 

How are you recognising, 
− The aims and aspirations of 

Māori,  
− The employment requirements 

of Māori, and  
− Greater involvement of Māori in 

the Education service? 

We have been proactive in recruiting Māori staff 
members having advanced one person from a 
Teacher Aide position to Limited Authority to Teach 
to enable her to teach Te Reo to all Year 7 and Y8 
students 

How have you enhanced the abilities of 
individual employees? 

The Board provides a generous PLD budget. We 
have also been successful in gaining and using 
RAPLD funding. We have a comprehensive internal 
Professional Growth Cycle and also make good use 
of SCT and LSC provisions.  

How are you recognising the 
employment requirements of women? 

Women make up 2/3 of the SLT team and four 
current HoD’s are women. There are clear pathways 
for the advancement and we are extremely 
accommodating to our staff who have young 
children. 

How are you recognising the 
employment requirements of persons 
with disabilities? 

We did not have any staff members with permanent 
disabilities in 2024. The school is all on one level 
and is fully wheelchair accessible including 
disabled bathroom facilities. 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes   
Has this policy or programme been made available to staff?  Yes   
Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 Yes   

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes   

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 Yes   

Does your EEO programme/policy set priorities and objectives?  Yes   
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